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Are we developing learning outcomes aligned with assessments considering the student learning 
journey and their growth through a program, credential, or educational pathway?

Are we building clear program maps of 
course learning outcomes to show the 
ongoing development, breadth, depth, 
independence, self-directed and 
regulated learning as it is enhanced / built 
upon / scaffolded through the years and 
semesters?

The Winding Student Learning Journey 
Questions for Educators

Are we clearly articulating, through course descriptions, learning 
outcomes and assessment mechanisms, what is expected of 
students and their demonstrations of learning at each 
level/stage/year, and/or semester?

Are we creating learning pathways, streams or 
themes across a program area that clearly signal to 
students the learning intentions and associated 
demonstrations at each stage in their journey?



Is The Student Learning 
Journey a Maze of Confusion? 

Do Learning Outcomes and 
Activities Seem to Progress in 

Unclear Directions or Make 
Little Sense to Students?

Is the Student Learning Journey a 
Clear Set of Steps, Descriptions 
and Learning Outcomes to Grow, 
Enhance, Advance Knowledge, 
Skills and Applications?

OR

What is Your 
Educational Goal?



Note

While we can often spend a lot of time on creating and aligning learning outcomes, it's crucial not to lose sight 
of the broader picture – the entire student learning journey and the associated growth and expectations at 
various stages of development along the way. We engage with learners for just a portion of this journey.

We must consider students' backgrounds, including their prior knowledge, misconceptions, learning 
experiences, skills, cultural contexts, strengths, challenges and perspectives. This 
understanding allows us to thoughtfully design scaffolded experiences and 
purposeful learning steps to guide learner progress along their journey.

Additionally, we must reflect on how students will demonstrate their learning 
through assessments and evaluations that capture their growth and development. 
But learners progress at different speeds, depths and degrees of confidence. 
We must allow for sufficient time for growth. 

Learning outcomes are statements of intended learning and should not dominate 
the design and alignment process. Instead, they should serve as guideposts pointing
the way through the overall educational experience – and be written and used as such.



Statements at Levels Name Alignment Processes

Regulatory Body or 
Accrediting Agency

Competencies
Knowledge, Skills and Abilities
Goals
Expectations

Accreditation, Assessment, or Quality Assurance

Provincial Government Degree Level Standards (BC)
Degree Level Expectations (ON)

Frameworks to assist in aligning Program and Course Outcomes = 
Quality Assessment through Degree Authorization (BC)

Institutional Institutional Learning Outcomes (ILOs) 
or Graduate Attributes Aligned with Program Learning Outcomes

Program Program Learning Outcomes 
(PLOs) 

Aligned with Course Learning Outcomes = Curricular Alignment 
through Curriculum Mapping Process + Program Review Process

Course Course Learning Outcomes 
(CLOs)

Aligned with Assessments and Instructional Strategies = 
Constructive Alignment (course syllabi/outlines)

Lesson/Class Lesson Outcomes Lesson Plan Components + Assessment

Assessment Assignment, Test, Project Outcomes Assessment Details + Criteria

Terminology and Processes



Institutional Learning Outcomes or 
Graduate Attributes 

Program Learning Outcomes

Constructive 
Alignment 

Course Learning Outcomes 

Curriculum 
Mapping

Assessment 
+ Evaluation of 

Student Learning

Instructional 
Practices 

+ Pedagogies

Examples of Student 
Success

Examples of Student 
Success

Department Identity: Mission, 
Vision, Values + Goals

Course Goals, Description, 
Ends In View + Concepts

Examples of Student 
Success

Regulatory Body + 
Ministry Expectations

Lesson + Assessment 
Outcomes

Alignment Processes



Institution
Areas, Themes, Focus Areas Students 
Build Competencies in During Their 
Learning Journey (Institutional Learning 
Outcomes or Graduate Attributes)

Program
High Level Statements about Knowledge, 
Skills and Abilities Students Should be Able to 
Demonstrate Upon Graduation from Program 
(Program Learning Outcomes)

Course
Broad Statements about Knowledge, Skills 
and Abilities Students Should be Able to 
Demonstrate Upon Completion of Course 
(Course Learning Outcomes)

Lesson | Assignment | 
Activity | Assessment
Specific Statements about Knowledge, Skills 
and Abilities Students Should be Able to 
Demonstrate Upon Completion of an 
Assignment or Activity (Competencies)

Critical Thinking and Problem-Solving Skills

Students should be able to apply critical thinking 
skills to the process of developing solutions for 
key local environmental issues.

Students should be able to apply three of the key 
critical thinking skills (analyzing, comparing and 
synthesizing) in the development of solutions to a 
variety of local environmental developments and 
challenges.

Project: Complete an analysis of the Comox 
Valley bird sanctuary development. Compare the 
proposals from the two developers. Synthesize 
the situation and propose two solutions.

Levels of 
Learning 
Outcomes 

One Example



Course 
Goals

Course 
Description

Course Ends in 
View (Nursing)

Course 
Concepts

Teacher-Perspective: overarching statements about the intentions and goals of the course 

Teacher-Perspective: what the course is all about and what learners could expect learning to be

Teacher-Perspective: purpose of the learning activity, description about progress along the nursing 
pathway as to what learners will experience via actions and activities, what opportunities there will be 
for their further development and what skills and abilities will they continue to develop and explore

Teacher-Perspective: listing of the core concepts and content the course will be about (sometimes 
sounds like goals, sometimes a list of topics, sometimes week by week titles)

Course Learning 
Outcomes

Student-Perspective: statements about the anticipated or intended learning that should be 
demonstrated by students by the end of the course that clarifies to students what they will be 
expected to demonstrate. Outcomes are aligned with assessments and instructional strategies.

Program Learning 
Outcomes

Student-Perspective: statements about anticipated or intended learning that should be 
demonstrated by students by the end of the program/credential that clarifies to students what they 
will be expected to demonstrate. Outcomes are aligned with all courses, all course outcomes, key 
assessments and overall instructional strategies – along with the overall student learning journey.

Clarification: Goals, Descriptions, Concepts + Learning Outcomes



Curriculum Mapping of PLOs and CLOs
Seeking Details on The Learning Journey

• Communicate what is critical, 
intentional and special about a 
program

• Indicate to students what is valued and 
what is needing to be demonstrated

• Set the stage for what students should 
be learning

• Helps in decision making with the 
program

• Helps in conducting curriculum 
mapping exercises to see if all courses 
are aligned

Credit: Curriculum Mapping UBC

https://ctlt.ubc.ca/what-we-do/academic-program-design-and-renewal/program-renewal/program-renewal-approaches/curriculum-mapping/


https://taylorinstitute.ucalgary.ca/sites/default/files/resourc
es/handout_CR_5_analyzing_CM_data_2018_01_22.pdf

I – Introduce
D – Developing
A - Advanced

Analyzing Mapped Course Streams (102, 202, 302, 402)



I – Introduce
D – Developing
A - Advanced

https://taylorinstitute.ucalgary.ca/sites/default/files/resourc
es/handout_CR_5_analyzing_CM_data_2018_01_22.pdf

Analyzing a Mapped Program or Credential



Content-focused Linear Learning Journey

Concept Content Test Content Concept Assignmt Content Exam

Clearly Outlining 
Learning Outcomes

Asking Questions
Frequent and 
Descriptive Feedback

Peer Assessment

Self-Assessment

Students Co-
Constructing 

Criteria for Learning

Reflecting on Learning

Content

Concepts

Content

Content

Content

Content

Concepts

Content

Test

Quiz

Assignment

Assignment

Outcomes-focused 
Spiral Learning Journey

A key metacognitive learning strategy is called 
interleaving – the weaving of concepts and content 
throughout a course but also a program to continually 
revisit, relearn and engage students in previous 
learning, concepts and content. The brain will 
remember and make stronger connections when it 
must work to go back and forth in the learning 
process. We should not be teaching in a linear 
fashion. We aren’t doing students any favours to help 
them fully learn.



Year 1: What is the description of 
the experiences and expectations 
of learning in the first year?

Year 2: What are the enhancements and 
developments in learning experiences for 
second-year courses?

Year 3: What constitutes further 
growth in breadth and depth of 
learning throughout third-year 
courses?

Year 4: What are the 
expectations for advanced 
learning in a fourth-year 
course?

Years 5+: What is the learning journey 
about in graduate studies and beyond?

Learning is a Journey: Each Curve, Straight 
Path and Unknown Corner Should Allow for 
Continual Growth and Development



Essential 
Components 

of Course 
Learning 

Outcomes

Writing Effective Learning 
Outcomes Handbook (Knaack)

https://teachanywhere.opened.ca/wp-content/uploads/sites/1462/2023/10/NIC-CTLI-Learning-Outcomes-Package-2023.pdf
https://teachanywhere.opened.ca/wp-content/uploads/sites/1462/2023/10/NIC-CTLI-Learning-Outcomes-Package-2023.pdf


Constructive Alignment of Course Learning Outcomes 
1. Compose learning outcome with 

performance, condition and criteria.

2. Consider what would be the acceptable 
demonstration/evidence of that outcome by 
students that is possible in the timeframe of 
the course .

3. Chose an assessment (formative) or 
evaluation (summative) method.

4. Think about how you will engage learners in 
getting to that demonstration of learning 
through what practices and pedagogies will 
allow for exploration, learning and feedback.

5. Circle back to the learning outcome – will this 
align and make sense to learners?

6. The context, process, content, concepts and 
discipline area will impact the alignment.

1 + 5 
Learning Outcome

4
Instructional 
Practices and 

Pedagogies

2 + 3 
Assessment and 

Evaluation 
Methods

Context 
Process 
Content 

Concepts



Course Learning Outcomes - Alignment Chart

16

• Learning outcomes should be developed 
in alignment with the evaluation 
(assessments) and the program learning 
outcomes.

• Consider a variety of expectations for 
learning that form a breadth and depth for 
balance appropriate for the level / 
semester / year of the learning journey.

• Possibly add to your course outlines / 
syllabi to be clear with students what is 
expected and how that aligns with the 
outcomes.



200 | Year Two 
Courses 

beyond introductory, 
building connections 

between concepts within 
discipline and between 

disciplines, expansion or 
enhancement of 

foundational knowledge and 
skills, building more 

competencies for upper 
years, beginning to explore 

own perspectives more

100 | Year 1 Courses
introductory, developing 

foundational knowledge and skills, 
building essential academic 

competencies, preparation for 
academic success, awareness of 

breadth of topics/survey of 
discipline, overview of key concepts 

and content, building learning 
strategies

300 | Year 3 Courses 
more independence, in-depth, variety of approaches and 

perspectives on discipline, often specialization in concepts and 
techniques central to discipline, more application of skills and 

knowledge to unique or new situations

400 | Year 4 
Courses

mostly independent, 
more responsibility for 
own learning, greater 
breadth and depth to 
learning experiences, 
more opportunities to 

synthesize and 
consolidate learning 
from previous years, 
multiple approaches 

and perspectives, self-
directed learning, 

concentrations, learning 
maturity, critical 

thought, culmination of 
learning into capstone 

projects, theses, 
research projects etc.

500 + 600 | Graduate Courses 
doctoral work: contributions to academia, new discoveries, leading others etc.

masters work: build on skills and knowledge from undergraduate programs, more independence, advanced research skills, defending insights

By Years/Levels 
Common Descriptors



Specific

clearly 
articulated 

and concise

SMART Learning Outcomes: Course or Program

Measurable

can be 
demonstrated 

and / or are 
observable
 

Achievable

reflect the level 
of the course, 

within reach of 
most students

Relevant

relates to the 
‘real world’ and 
relevant to the 
course content

Timebound

doable 
within the 

time frame 
of the course



5 A’s of Composing Learning Outcomes: Course or Program

Alignable
• Direct connection to evaluations of learning

• Linked to program learning outcomes

• Relationship to teaching strategies

Assessable
• Measurable – instructor has varied 

measurements of student learning against criteria

• Observable – instructor can see (and hear, touch, 
smell, taste) demonstrations of learning

Authentic
• Relevant, meaningful and connected to authentic 

experiences and real-world experiences

Accountable
• Evidence (exemplars) of student work 

• Provides accountable successful learning 
for students and instructors

Adaptable
• Able to flex for disciplines, curriculum, external 

bodies/accreditation, context, course learning, 
currency and needs of learners



Art

• Discipline-Related: Nuances and 
Unique Aspects

• Defensible Deviations and Custom 
Creations

• Pre-Amble Context to Set Stage and 
Prevent Longer Statements

• Respect Non-Colonial Aspects and 
Varying Perspectives

• Freedom of Expression to Meet 
Learners Where At

• Not Fitting Into or Ticking Every 
Box or Expected Items

• Measurable, Observable, Tangible 
Demonstrations of Student Learning

• Connected to Program Learning 
Intentions, Institutional Directions 
and Student Learning Needs

• Evidence of Student Learning and 
Examples Gathered 

• Written in Understandable  
Language

• Relevant and Relatable for Students

• One Demonstration of Learning per 
Statement

Science
Writing Learning Outcomes 

Both an Art and a Science



Fink

Webb

Bloom

LaFever





In Fink’s taxonomy of learning, he presents each kind of learning as 
interactive. This means that one kind of learning can stimulate another 
kind of learning. You do not need to include all the kinds of learning in your 
course but the more you can include, the more interconnected the 
learning experience will be for your students. 

Significant Learning 
Category

Questions to Ask in Formulating your Learning Outcomes

Foundational Knowledge

students’ ability to remember and 
understand information

What key information (facts, terms, formula, concepts, relationships) is important for 
students to understand and remember in the future?

What key ideas or perspectives are important for students to understand in this course?

Application

Learning a new action, whether a 
new skill, way of thinking or how to 
manage projects

What kinds of thinking are important for students to learn:

• Critical thinking, in which students analyze and evaluate?

• Creative thinking, in which students imagine and create?

• Practical thinking, in which students solve problems and make decisions?

What important skills do students need to learn?

What complex projects do students need to learn how to manage?

Integration

Making connections between 
ideas, learning experiences or 
from one area of life to another. 

What connections (similarities and interactions) should students recognize and make…

• Among ideas within this course?

• Among the information, ideas, and perspectives in this course and those in other 
courses or areas?

• Between material in this course and the students’ own personal, social, and work lives?

Human Dimension

Learning about yourself and 
others.

What can or should students learn about themselves?

What can or should students learn about interacting with people they may encounter in the 
future?

Caring

Developing interest or value for the 
topic within students.

What changes would you like to see in what students care about, that is, any changes in 
their…

• Interests?

• Values?

• Feelings?

Learning How to Learn

Helping students become self-
directed, self-regulated learning so 
they can learn beyond the course

What would you like for students to learn about…

• How to be a good student in a course like this?

• How to engage in inquiry and construct knowledge with this subject matter?

• How to become a self-directing learner relative to this subject? That is, have a learning 
agenda of what else they need and want to learn and a plan for learning it?

https://www.bu.edu/sph/files/2014/03/www.deefinkandassociates.com_GuidetoCourseDe
signAug05.pdf 

Designing Significant Learning 
L. Dee Fink

https://www.bu.edu/sph/files/2014/03/www.deefinkandassociates.com_GuidetoCourseDesignAug05.pdf
https://www.bu.edu/sph/files/2014/03/www.deefinkandassociates.com_GuidetoCourseDesignAug05.pdf


 Have you focused on outcomes of student learning, not 
processes of how you will teach?

 Do the outcomes accurately describe what a graduate of the 
course/program should know, value and be able to do? Do 
the outcomes describe the unique strengths that a graduate 
of the program should possess? Are there any specific 
statements that should be added, consolidated and/or 
removed?

 Does the outcome contain an action verb?

 Have you used only one action verb per learning outcome?

 Have you avoided vague verbs such as ‘know’ and 
‘understand’ that are not measurable?

 Do the actions reflect the level of learning required? 

 Are the learning outcomes observable and measurable?

 Are the learning outcome statements concise and specific?

Checklist for Writing Effective Learning Outcomes

As you are working through the development of learning outcomes for your course or program, consider the following items in this 
checklist.

 Could the learning outcomes be understood by multiple 
audiences (e.g., students, instructors, employers, 
administrators, across institutions)?

 Have you written the outcomes in terms of what the 
learner does, not what the instructor does?

 Do your learning outcomes reflect knowledge, skills, or 
attitudes required?

 Are the outcomes reflective of the discipline? Would the 
discipline be clear if the statement were read in isolation? 
If not, what additional detail could be added to provide 
additional disciplinary context?

 Have you included outcomes that are woven into the 
entire course?

 Do you have an appropriate number of outcomes? 

 Do the outcomes fit within program and course goals?



How do you Differentiate 
Learning Outcomes 
Across a Program or 
Credential? 

What Do You Consider When Think 
about the Learning Journey and 
Expectations of a Student in Year 1 vs. 
Year 3?



https://www.uvic.ca/humanities/history/current-
students/undergraduate/outcomes/index.php 

Descriptions Of Capacity and Skills: Per Two Levels

https://www.uvic.ca/humanities/history/current-students/undergraduate/outcomes/index.php
https://www.uvic.ca/humanities/history/current-students/undergraduate/outcomes/index.php


https://www.uvic.ca/humanities/history/current-
students/undergraduate/outcomes/index.php 

Descriptions Of Capacity and Skills: Per Two Levels

https://www.uvic.ca/humanities/history/current-students/undergraduate/outcomes/index.php
https://www.uvic.ca/humanities/history/current-students/undergraduate/outcomes/index.php


https://history.wsu.edu/student-
learning-outcomes/#skillschart

Skills Chart Over Four Years Introduce, Practice, Develop/Refine + Competency



Skills Chart Over Four Years Introduce, Practice, Develop/Refine + Competency

https://history.wsu.edu/student-
learning-outcomes/#skillschart



HISTORY 100 Level 200 Level 300 Level

Acquire knowledge of 
particular historical 
contexts

Students are introduced to 
geographic, regional, or national 
histories that emphasize broad 
processes, themes, and 
developments

Students receive an introduction to 
a historical topic that nurtures an 
interest in history and prepares 
them for a more in-depth and 
comprehensive study of the past

Students engage the past around a 
particular theme or set of themes in 
a regional or temporal context

Analyze historical 
sources

Students have the opportunity to 
work with primary sources and 
critically assess competing 
historical arguments

Students are introduced to different 
sources of the past (primary, 
secondary, literature, visual media, 
etc.)

Students develop skills of assessing 
and utilizing both secondary and 
primary sources

Understand how 
historians interpret the 
past

Students are introduced to history 
as an open-ended process of 
interpretation

Students are introduced to historical 
debates (or history as an 
interpretative scholarly endeavor)

Students become familiar with the 
historiography and are able to 
evaluate historians’ arguments and 
interpretations regarding the course 
theme(s)

Develop an historian’s 
skills, including reading, 
writing, speaking, and 
critical inquiry

Students develop written 
communication skills in the 
discipline, including proper citation

Students engage in the development 
of a historical perspective (origins, 
circumstances, processes)

Students develop oral and written 
communication skills

Students can write papers with 
critical analysis and historical 
inquiry, utilizing proper citation.

Students develop research skills 
and work on generating their own 
historical interpretations

https://sites.allegheny.edu/history/learning-outcomes/

Program Learning Outcomes Across Levels



Australia’s Qualifications Framework (AQF) -  Learning Outcome Dimensions

https://www.une.edu.
au/__data/assets/pdf_
file/0019/123238/Guid
elines-on-Preparing-
Learning-
Outcomes.pdf



https://www.une.edu.
au/__data/assets/pdf_
file/0019/123238/Guid
elines-on-Preparing-
Learning-
Outcomes.pdf

Australia’s Qualifications Framework (AQF) -  Learning Outcome Dimensions



Degree Level Standards (BC) – Six Dimensions

Dimension Year 1 Year 2 Year 3 Year 4
Depth and breadth of 
knowledge

Knowledge of 
methodologies

Application of 
knowledge

Communication 
skills

Awareness of limits 
of knowledge

Professional 
capacity/autonomy 

Quality Assessment Process and Criteria
Pg 15, Ministry of Post-Secondary Education

 and Future Skills – Sept 2024



Knowledge and Skills 
(Start to End of Credential)

• Foundational Knowledge (Terms, Definitions, 
Concepts, Theories)

• Understanding Learning (How Learning Works)

• Foundational Skills/Abilities (Actions, Tools, 
Techniques)

• Thinking Skills (Creative and Critical)

• Problem-Solving Skills

• Research Skills 

Applications of Knowledge and Skills
(Start to End of Credential)

• Application of Foundational Knowledge and Skills 
to Situations

• Integration of and Extended Thinking to Apply to 
Synthesizing, Creating, Evaluating

• Communication Abilities (Read, Write, Speak)

• Regulation of Learning Strategies 

• Undertaking Leadership Activities

• Work Integrated Learning

Acquisition and Application of Knowledge and Skills



Themes of Years: Mapping Knowledge, Skills and Qualities - 1



Themes of Years: Mapping Knowledge, Skills and Qualities - 2



Themes of Years: Mapping Knowledge, Skills and Qualities - 3



Themes of Years: Mapping Knowledge, Skills and Qualities - 4



Themes of Years: Mapping Knowledge, Skills and Qualities - 5



Professional Practice 1, 2, 3 and 4 or Professional Practice I, II, III, IV

Knowledge, Skills and Attributes for Professional Practice and consider the learning journey over four semesters and four 
courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Health Promotion 1, 2, 3 and 4 or I, II, III, IV

Knowledge, Skills and Attributes for Health Promotion and consider the learning journey over four semesters and four 
courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Variations in Health 1, 2, 3 and 4 or I, II, III, IV

Knowledge, Skills and Attributes for Variations in Health and consider the learning journey over four semesters and four 
courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Professional Communications 1, 2, 3 and 4 or I, II, III, IV

Knowledge, Skills and Attributes for Professional Communications and consider the learning journey over four semesters 
and four courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Integrated Nursing Practice 1, 2, 3 and 4 or I, II, III, IV

Knowledge, Skills and Attributes for Integrated Nursing Practice and consider the learning journey over four semesters and 
four courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Consolidated Practice Experience 1, 2, 3 and 4 or I, II, III, IV

Knowledge, Skills and Attributes for Consolidated Practice Experience and consider the learning journey over four 
semesters and four courses – what builds depth and breadth, independence, thinking skills, creative problem solving etc.

Streams: Mapping Knowledge, Skills and Qualities Per Thematic Areas



Streams/Thematic Courses  Outcomes

Descriptions of Capacity and Skills Outcomes 

Knowledge, Skills, Abilities, and Qualities  Outcomes

Degree Level Standards  Outcomes 

Skills Chart  Outcomes 

Program Learning Outcomes - Unpacked  Outcomes 

Learning Dimensions  Outcomes 

How will you explain the differences in 
the learning journey from one stop to 
the next to your students?

How will this explanation help guide 
you in writing aligned learning 
outcomes?

Program Learning Outcomes  Curriculum Mapping

Across the Learning Journey (Years): Choices to Explain Details

Acquisition and Application of Knowledge, Skills and Abilities  Outcomes 



The Winding Student Learning Journey 
What Are Your Thoughts? What is Next?

Are we developing learning outcomes aligned with assessments considering the student learning 
journey and their growth through a program, credential, or educational pathway?

Are we building clear program maps of 
course learning outcomes to show the 
ongoing development, breadth, depth, 
independence, self-directed and 
regulated learning as it is enhanced / built 
upon / scaffolded through the years and 
semesters?

Are we clearly articulating, through course descriptions, learning 
outcomes and assessment mechanisms, what is expected of 
students and their demonstrations of learning at each 
level/stage/year, and/or semester?

Are we creating learning pathways, streams or 
themes across a program area that clearly signal to 
students the learning intentions and associated 
demonstrations at each stage in their journey?
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