
Principles of Assessment and Instructional Examples  
For Instructors, Department Planning and Quality Student Learning 
 
 
Introduction 

Assessment is an essential dimension of our learning 
experiences. In addition to determining and 
certifying the degree to which learning outcomes 
have been met, assessment “directs attention to 
what is important. It acts as an incentive for study. 
And it has a powerful effect on what students do and 
how they do it.” (Boud & Falchikov, 2007, p. 3). The 
meaning and scope of “assessing student learning” 
have evolved as our understanding of how 
assessment practices can motivate and engage 
learners, and how reflection and feedback on these 
experiences can have a significant impact on learning 
(Fink, 2013; Weimer, 2013). 

 
Contemporary conceptions of assessment of student 
learning include all the ways we systematically 
provide learners with opportunities to demonstrate 
their learning with respect to clearly articulated 
outcomes, generate evidence of that learning, and 
receive feedback to enhance learning, before we 
make professional judgments about the extent to 
which learning outcomes are ultimately achieved 
(Boud, 2007; Fink, 2013; Wiggins, 1998).  

The integrity of these judgments is critical. The 
results are used by multiple stakeholders as evidence 
of achievement and potential, and influence future 
opportunities including access to advanced study, 
scholarships and awards, and employment 
(Walvoord & Anderson, 2011; Weimer, 2013). 
Effective assessment practice is an important, 
complex and intellectually engaging experience – for 
teachers and learners. 

Notwithstanding the impact of effective assessment 
practices on learning, a notable gap in postsecondary 
planning and policy documents is an intentional and 
clearly articulated commitment to a learning-focused 
approach to assessment.  

Post-secondary education institutions commonly 
dedicate efforts to enable student success on 
teaching and learning activities, rather than on 
assessment reform (Boud, 2000; 2007; 2010, Nicol, 
2004; 2007). This challenge is well-evidenced in the 
scholarly literature (Heinrichs, Berntosky & Danner; 
2015; Kaslow, et al., 2007; Luth, 2010; Ndoye & 
Parker, 2010), and through this discussion paper, we 
endeavor to catalyze a dialogue around research-
informed assessment principles that can guide 
approaches to assessment in diverse contexts. 

The scholarship surrounding assessment practices in 
postsecondary education is both diverse and broad 
in scope and reflects a growing trend towards a 
learning-centered approach to assessing students’ 
learning (Boud & Falchikov, 2006; Kaslow, et al., 
2007).  

Underlying effective assessment practices are the 
institutional principles that serve to provide a 
conceptual foundation for a mutual understanding, a 
shared definition of assessment, a strong expression 
of assessment expectations, and the use of results to 
enhance future teaching practice and student 
learning (Ndoye & Parker, 2010).  

The overview of principles of effective assessment 
summarized in the chart on the following pages 
emerged from a literature review conducted in 2016 
by the University of Calgary’s teaching and learning 
centre using the following key phrases: assessment 
principles in higher education; post-secondary 
principles of assessment; assessment theory in higher 
education; and student-focused assessment in higher 
education.  

The principles were enhanced with recent research 
and North Island College specific policies to provide a 
one-stop document for instructors and departments 
to consult and frequently reference. 
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A few notes about the principles…. 

• These principles provide an explicit framework that can 
guide the development of assessment procedures, 
clarify our thinking about meaningful assessment, and 
generate discussion about assessment practices that 
best support student learning (Stowell, 2004).  

• These principles are the “big ideas” that transcend 
specific assessment practices across disciplines and 
fields of study. They do not prescribe assessment 
practices in a particular context, but you are 
encouraged to take the ideas and adapt them to your 
discipline and course. 

•  Across diverse discipline contexts, guiding principles 
help us reflect on, critically assess, and have confidence 
in the effectiveness of a critical dimension of our 
students’ learning experiences - how we assess their 
learning.  

• Specific assessment strategies are determined by 
individual teachers, based on their discipline and 
teaching expertise.  

• Ideas for translating into practice are provided in the 
second column in the chart and are aligned with each 
principle – but when appropriate connected to North 
Island College policies and practices. 

• Determining a final grade or percentage for a course is 
up to the instructor relying on industry, discipline and 
department criteria and practices, along with the 
principles and evidence-based research 

• The principles are organized into four thematic 
sections: 
A. Conceptualizing assessment 
B. Assessment practices 
C. Support for assessors 
D. Institutional policies and procedures 

 
 
 
 
 
Note: The introduction, and the chart and principles on the following pages are excerpted and adapted from: Lindstrom, 
Gabrielle, Taylor, Lynn, Weleschuk, Ashley. “Guiding Principles for Assessment of Student Learning” Taylor Institute for Teaching 
and Learning Guide Series. Calgary, AB: Taylor Institute for Teaching and Learning at the University of Calgary, June 2017. 
https://taylorinstitute.ucalgary.ca/resources/guiding-principles-assessment-of-students-learning All footnoted references can 
be found in the original document if not linked.   

Recommended Assessment and 
Evaluation Resources 

This list shares some useful resources and sites for 
instructors to consider while enhancing their 
teaching and assessment practices. 

1. Assessment: Focused, Simple, Aligned Ideas: NIC 
Webpage 

2. Efficient Marking Practices: Written 
Assignments: NIC Webpage 

3. Digital Exams for Students with Disabilities: NIC 
Webpage 

4. Faculty Academic Integrity Matters (AIM) 
Tutorial: Brightspace Free Course 

5. 7 Ways to Assess Students Online and Minimize 
Cheating: F. Darby Chronicle Article 

6. Alternatives to High Stakes Testing: List of Ideas: 
NIC Handout 

7. Five Principles for Meaningful Online 
Assessment: University of Calgary Webpage 

8. Online Assessment in Higher Education: 
University of Calgary Handout 

9. How to Assess Students’ Learning and 
Performance: Carnegie Mellon Univ Webpage 

10. Assessing Student Learning: Vanderbilt 
University Webpage 

https://taylorinstitute.ucalgary.ca/resources/guiding-principles-assessment-of-students-learning
https://teachanywhere.opened.ca/course-design/assessment/focused-simple-aligned-ideas/
https://teachanywhere.opened.ca/nic-essentials/efficient-marking-written-assmts/
https://teachanywhere.opened.ca/course-design/assessment/digital-exams-for-students-with-disabilities/
https://mycourses.nic.bc.ca/d2l/le/discovery/view/course/29498
https://www.chronicle.com/article/7-ways-to-assess-students-online-and-minimize-cheating?utm_source=Iterable&utm_medium=email&utm_campaign=campaign_1572843_nl_Teaching_date_20201001&cid=te&source=ams&sourceId=5118702&cid2=gen_login_refresh&sra=true
https://teachanywhere.opened.ca/wp-content/uploads/sites/1462/2020/08/NIC-Alternatives-to-High-Stakes-Tests.pdf
https://taylorinstitute.ucalgary.ca/resources/five-principles-for-meaningful-online-assessment
https://taylorinstitute.ucalgary.ca/sites/default/files/TI%20Guides/Online%20Assessment%20Guide-2019-10-24.pdf
https://www.cmu.edu/teaching/assessment/assesslearning/index.html
https://cft.vanderbilt.edu/assessing-student-learning/
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Assessment Principle Translation into Practice 

A. Conceptualizing Assessment 

1. Assessment and Evaluation  
Mean Different Things 
 
Assessment is the informal and 
ongoing process of gathering 
information and feedback about 
learning. Evaluation refers to the 
feedback and gathering 
information about student learning 
that results in a value/judgement 
(e.g., a mark, level, grade, number 
etc.).1 

• While often used interchangeably – they are different. 

• Formative assessment or simply ‘assessment’ is the informal 
gathering of data for feedback to students and instructor. No marks 
or grades are attached to the assessment methods.  

o Assessment has a huge impact on student learning, and research 
has shown that frequent and varied formative assessment 
activities benefits students, and instructors.  

• Evaluation, sometimes called summative assessment, is the 
assessment of learning (with a purpose of reporting and making 
decisions) that involves a formal gathering of data for feedback to 
students and instructors.  

o Evaluation results in the giving of grades, marks, levels, etc. that 
provides a value to the learning that has been demonstrated. 
 

2. Three Aspects of Assessment: 
AS, OF and FOR 
 
Another way of looking at 
assessment is assessment FOR 
learning (ongoing informal 
feedback), assessment AS learning 
(diagnostic, pre-assessment and 
metacognitive assessment) and 
assessment OF learning 
(evaluation). Post-secondary 
education tends focus a lot on 
assessment OF learning.2 

• Assessment FOR learning fosters the journey of learning and 
ongoing improvement through frequent feedback. It is judgement 
free because it aims to establish a learning baseline and encourage 
honest answers to determine students’ prior knowledge (also called 
formative assessment or assessment) 
o Seek to incorporate as many opportunities as possible to engage 

in assessment FOR learning. 
 

• Assessment AS learning creates conditions where the assessment 
tool itself leads to learning achieved through metacognition and 
recognition of learning gains (also called diagnostic assessment or 
pre-assessment)   
o Metacognition is an aspect - assessing how I learn best: What 

does this assigned task require me to do? How should I begin? 
What do I do when I study? How could I adjust my habits to learn 
better? 

o Recognition of own learning gains - what have I experienced 
here? What have I learned from this experience? How will I move 
forward from here?  
 

• Assessment OF Learning creates proof or evidence of learning for 
others It is usually called evaluation. It is for accreditors / governing 
bodies, parents, employers, public, etc. (see summative assessment 
or evaluation.) 
o Traditionally achieved through grades, credits, certifications etc. 
o Requires common standards and criteria, established targets, 

qualitative or (usually) ‘quantitative’ evidence 
 

https://ecampusontario.pressbooks.pub/thenotechchallengeteachingadultlearnerswithlowtechaccess/chapter/week-11-is-there-a-difference-between-assessment-and-evaluation/
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Assessment Principle Translation into Practice 

3. Focus on a Comprehensive 
Design with Few to No Timed 
Tests 
 
Effective assessment requires a 
culture shift that moves away from 
focusing on evaluating student 
performance in isolation to 
evaluating student learning as part 
of a comprehensive design to 
support student learning.3 

 

• Plan and distribute assessments to provide opportunities to practice 
application of knowledge and skills and integrate learning, and to 
allow students to receive feedback on their learning.  

• Focus less on timed tests, exams, mid-terms and drawing attention to 
these ‘marked events’ that produce anxiety, aren’t always accurate 
indicators of student learning, leave certain students out etc. and put 
the emphasis on authentic assessment tasks for learning 

• Engage your students in ongoing conversations about how the course 
assessment strategies are a plan to support their learning.  
 

4. Authentic Assessment Reflects 
Realistic Learning 
 
Assessment strategies are 
authentic in that they reflect the 
work of our disciplines and respect 
the integrity of epistemologies.4 

• Assessment tasks represent aspects of the actual work of our 
disciplines, adapted to the knowledge level of a particular group of 
learners (e.g., provide opportunities for text analysis, case studies, 
data analysis, problem solving, current event dissection, community 
agencies providing authentic problems etc.).  

• Create assignments and projects that would be like what someone 
would do in a job in your discipline.  

• Explore the concept of “Non-Disposable Assignments” or  how to build 
“Authentic Assessments”  
 

5. Assessment is Developmental 
 
Assessment is a developmental and 
sustainable process that fosters 
self- regulated learning, academic 
integrity, and the ability for 
students to be life- long learners.5 

 

• As part of selected assessment activities, integrate elements of 
reflection, self- assessment, and goal setting, focusing on how 
students can use assessment results to influence future work. 

• Self-reflective activities might include the use of ‘cognitive wrappers’ 
(exam, assignment) 

6. Assessment is a Continuous 
Process 
 
Assessment is a continuous process 
that is embedded in the culture of 
the institution, and curriculum (at 
the program and course-level), as 
opposed to a course component 
meant solely to finalize a specific 
unit of student learning.6 

• Reflect on how assessment results can contribute to critical analyses 
that help identify bottlenecks or gaps to enhance a course or program 
learning experience. 

• Give your students short “course and content” assessment tasks at 
the end of a class: “Ticket out the Door”, Muddiest Point, etc. 

• Participate in the NIC Student Course Feedback Survey Service when 
you see details about it in your email. 

• Share with department colleagues how your course is progressing, 
student success, challenges. 
 

7. Assessment is a Learning 
Partnership Between 
Instructors and Students  
 
Assessment should include 

• Explain the rationale for the assessment strategies used and how 
the experiences of previous students have informed those choices.  

• Similarly, a strategy for reflection and debriefing on the results of an 
assessment activity can have a strong impact on both teaching and 

https://mi.mcmaster.ca/spotlight-on-sotl-four-reasons-not-to-administer-time-limited-tests/
https://bccampus.ca/2020/07/21/exams-who-are-we-leaving-out/
https://teachanywhere.opened.ca/practices/non-disposable-assignments/
https://citl.indiana.edu/teaching-resources/assessing-student-learning/authentic-assessment/index.html
https://teachingnaked.com/cognitive-wrappers/
https://www.cmu.edu/teaching/designteach/teach/examwrappers/
http://www.ideasforeducators.com/idea-blog/a-twist-on-ticket-out-the-door
https://teachingblog.mcgill.ca/2019/03/14/strategy-bites-the-muddiest-point/
https://teachanywhere.opened.ca/formative-feedback/course-feedback/
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Assessment Principle Translation into Practice 

discussion about the assessment 
process between students and 
teachers to foster a learning 
partnership that can evolve based 
on student learning student 
feedback.7 

 

learning decisions. This could include a discussion with a colleague or 
someone in the teaching and learning centre about the results of 
your grading process, the performance of students or how effective 
the assessment was for time to grade, how well students 
accomplished the learning outcomes etc. 
 

8. Consider Separating Grades 
from Feedback – Alternatives 
to Grades 
 
There is a balance between 
summative and formative 
assessment processes and value in 
separation between grades and 
feedback distribution. In recent 
years there has been use of the 
term “ungrading” to signal a critical 
assessment of the harm grades can 
do to learning.8 

• Separate grades from feedback as much as you can. Or untangle 
grades from feedback so students aren’t focused on the number or 
letter and instead pay attention to what they did well and what they 
could work on 

• Critically rethink how we evaluate students and pushing back against 
centuries old thinking is often called “ungrading” (it doesn’t mean 
getting rid of final grades we must submit at end of course) 

• There has been a lot of conversations and conferences, written pieces 
and a couple of books written on “ungrading” calling attention to a 
need to reexamine what it means to grade and the negative 
consequences grading thrusts on the learning process and instead 
offering other ways to obtain a final grade 

• Not all assessment activities have to be graded.  

9. Trust Students 
 
Effective teaching and learning 
requires trusting your students. 9 

• We live in an age of cheating, academic dishonesty, and distrust. As 
we move into using digital formats for assessment, we are going to 
have to trust students more.  

• We need to trust students will do their best, they will follow your 
directions and they will act in ways that supports their learning.  

• Trusting students also means creating assessments that are not easy 
to copy, easy to locate answers to on the Internet or through phoning 
their friends. 
 

10. Don’t Make Assessment and 
Evaluation Complicated 
 
Keep things simple! 

• Don’t complicate your course with a large number and detailed ways 
for students to demonstrate their learning 

• Don’t make students have to decipher, figure out or solve a puzzle of 
how they will demonstrate their learning in your class  

 

1 https://ecampusontario.pressbooks.pub/thenotechchallengeteachingadultlearnerswithlowtechaccess/chapter/week-11-is-there-a-difference-
between-assessment-and-evaluation/  
2 https://www.edcan.ca/articles/assessment-as-learning-using-classroom-assessment-to-maximize-student-learning-2nd-edition/  
3 Biggs & Tang, 2011; Boud & Associates (2010); Boud (2000); Brown (2004); Brown & Race (2013); Gibbs & Simpson (2004); Kaslow, et al. (2007); 
William, (2011). 
4 Brown, 2004; Brown & Race (2013); James, McInnes & Devlin (2002); Kaslow, et al. (2007). 
5 Boud (2000); Brown (2004); Brown & Race (2013); Kaslow, et al. (2007); Nicol (2007); Weimer (2013); Wilson & Scalise (2006). 
6 Brown (2004); James, McInnes & Devlin (2002); Ndoye & Parker (2010); Stassen (2012). 
7 Boud & Associates (2010); Laurillard (2002); Nicol (2010); Nicol & Macfarlane-Dick (2004). 
8 Boud (2000); Boud & Falchikov (2006); Brown & Race (2013); James, McInnes & Devlin (2002) and https://www.jessestommel.com/ungrading-
an-introduction/, https://www.jessestommel.com/ungrading-an-faq/, https://www.jessestommel.com/how-to-ungrade/  
9 https://hybridpedagogy.org/do-you-trust-your-students/ and https://www.chronicle.com/article/forget-grades-and-turnitin-start-trusting-
students/  

https://teachanywhere.opened.ca/practices/ungrading/
https://www.amazon.ca/Undoing-Grade-Why-How-Stop-ebook/dp/B0CFCZ5VCS/ref=sr_1_1?crid=YEC9FK3EW52V&keywords=undoing+grading&qid=1691950075&s=books&sprefix=undoing+grading%2Cstripbooks%2C143&sr=1-1
https://www.amazon.ca/Ungrading-Students-Undermines-Learning-Instead/dp/1949199827
https://www.jessestommel.com/ungrading-an-introduction/
https://www.jessestommel.com/how-to-ungrade/
https://www.chronicle.com/article/forget-grades-and-turnitin-start-trusting-students/
https://hybridpedagogy.org/do-you-trust-your-students/
https://ecampusontario.pressbooks.pub/thenotechchallengeteachingadultlearnerswithlowtechaccess/chapter/week-11-is-there-a-difference-between-assessment-and-evaluation/
https://ecampusontario.pressbooks.pub/thenotechchallengeteachingadultlearnerswithlowtechaccess/chapter/week-11-is-there-a-difference-between-assessment-and-evaluation/
https://www.edcan.ca/articles/assessment-as-learning-using-classroom-assessment-to-maximize-student-learning-2nd-edition/
https://www.jessestommel.com/ungrading-an-introduction/
https://www.jessestommel.com/ungrading-an-introduction/
https://www.jessestommel.com/ungrading-an-faq/
https://www.jessestommel.com/how-to-ungrade/
https://hybridpedagogy.org/do-you-trust-your-students/
https://www.chronicle.com/article/forget-grades-and-turnitin-start-trusting-students/
https://www.chronicle.com/article/forget-grades-and-turnitin-start-trusting-students/
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Assessment Principle Translation into Practice 

B. Assessment Practice 

11. Be Transparent, Fair and Clear 
with Assessment Processes 
 
Fair assessment processes are 
transparent, providing students with 
clear expectations on what, how and 
why they are being assessed, and 
with quality information regarding 
their progress and status of their 
learning.11 

• Early in the course let students know about the informal 
assessment activities that will be distributed throughout the 
course along with the formal evaluation activities that will align 
with the learning outcomes and contribute to the final grade 

• Explain the rationale for strategies used and how they are 
designed to support, as well as determine, learning. 

• Describe the criteria for each evaluation activity (e.g., provide a 
rubric or “marking guide” to help students understand the 
elements of, and expectations for, a task). Grade according to the 
criteria! 

• Steer away from complex, detailed and often vague language of 
rubrics (that aren’t always clear or helpful) and instead consider 
checklists, single point rubrics or marking schemes that are 
helpful and easy for both you and the students 

• Consider blind marking a paper (not seeing a student’s name) to 
ensure fair assessment practices or just mark question 1 from all 
the papers first and then just do question 2 etc. 

12. Align Learning Outcomes with 
Assessment and Instruction  
 
Assessment strategies are aligned 
with learning outcomes and 
instructional strategies.12 

 

 

• Clearly define your assessment in relation to the course learning 
outcomes and the related instructional strategies you’ll use to 
engage the students in learning about and practicing the learning 
outcome 

• This triangular relationship between learning outcomes, 
assessment and teaching activities is a cornerstone of an aligned 
course 

• Learning activities provide opportunities to check understanding 
and receive feedback, and assessments provide further practice, as 
well determining the extent to which learning outcomes are 
achieved 

• If a course learning outcome includes applying knowledge to solve 
problems or analyzing a particular genre of literature, then 
learning activities provide opportunities to practice these skills 
before summative assessment requiring these tasks takes place 

• If a course outcome is to create a report ensuring key components 
and details are included: e.g., a business report or a lab report or a 
health care report - then ensure there is an evaluation that aligns 
with these outcomes. Then choose appropriate instructional 
activities for learning how to create a good report and practice with 
components of it to obtain feedback. 

 

Student

Learning Outcomes

Assessment 
and Evaluation 

Methods

Instructional / 
Teaching 
Strategies

https://www.teachersgoinggradeless.com/blog/the-single-point-rubric
https://researchcentres.wlu.ca/teaching-and-learning/planning/aligning-assessments-with-outcomes.html#:%7E:text=Building%20alignment%20between%20assessment%20and%20outcomes%20is%20driven%20by%20strategically,role%20in%20student%20learning%20attainment.
https://uwaterloo.ca/centre-for-teaching-excellence/catalogs/tip-sheets/aligning-outcomes-assessments-and-instruction
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Assessment Principle Translation into Practice 

13. Assessment Feedback is for 
Always Improving Learning  
 
Assessment feedback is 
conceptualized as a ‘feed-forward’ 
approach: future-focused, action- 
oriented and used to improve 
student learning. Effective feedback 
is provided to students with an 
understanding that they can use it 
to improve future work.13 

 

• Focus feedback on what students should continue doing and how 
they can improve their future efforts.  

• Some instructors ask students to choose an element of previous 
feedback and describe how they have addressed it in a future 
assignment. 

• Students need opportunities to practice a new skill or concept and 
receive feedback long before they demonstrate the skill or 
concept for a grade or mark 

• Find ways to provide feedback in varied formats and modes 
(audio recorded, written, orally, checkmarks etc.). Feedback 
should happen fairly immediately for most impactful effects.  

14. Provide Multiple Assessments 
for Feedback 
 
Multiple opportunities for timely 
feedback on students’ learning 
progress are provided throughout a 
course so students have sufficient 
time to practice, reflect on the 
results and incorporate previous 
feedback.14 

 

• Provide multiple and different opportunities (graded or 
ungraded) for students to demonstrate learning and to receive 
feedback. 

• Feedback close to the assessment event has the greatest impact 
on learning and is essential for learning. 

• Multiple assessments mean that students will have multiple 
informal opportunities to get input on how they are doing, 
apply suggestions and ideas and hopefully advance 
understanding and skills before the formal evaluation tasks  

15. Do Not Grade Participation – or 
Penalize Students for Late 
Assignments  
 
Evaluating student learning means 
focusing on the student evidence 
that is submitted, demonstrated, 
performed etc. Student behaviour 
such as not showing up to class, 
engaging in misconduct, handing in 
an assignment late or not 
participating in a class discussion 
should not be mixed into the 
evaluation of the student work. 
Instead consider a separate 
evaluation focused on learner 
readiness and professional conduct. 

• Grading participation is such a messy area of evaluation: such as 
what do you really mean by “participation” (coming to class, 
raising hand, talking in a group, doing the work?). Participation 
means many things to instructors and students. 

• Penalizing students for late work is skewing the true assessment of 
learning  when marks are deducted for each day or hour late 

• Instead of grading participation and penalizing late submitters on 
the same evaluation of their learning – consider using a learner 
readiness and professionalism checklist that outlines a collection 
of behaviours, activities, and demonstrations of being an 
academically honest, on-time and attentive student – approx. 10% 
of the course mark 

• Share and discuss checklist items required for students to 
demonstrate or create the checklist with the students 

• 1/3 through course have students self-reflect on checklist and 
write a self-assessment  

• 2/3 through course have them self-reflect again on the same 
document considering what they initially wrote 

• Near end of course have them review previous two reflections and 
assign themselves a mark out of 10 for their overall behaviours 

• Teacher reads over all responses and determines final mark /10 
 

https://www.insidehighered.com/advice/2022/03/02/why-instructors-should-drop-late-penalties-their-courses-opinion
http://teachanywhere.opened.ca/wp-content/uploads/sites/1462/2023/09/Learner-Professionalism-Checklist.docx
http://teachanywhere.opened.ca/wp-content/uploads/sites/1462/2023/09/Learner-Professionalism-Checklist.docx
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Assessment Principle Translation into Practice 

16. Foster Confidence Rather than 
Anxiety 
 
Assessment is designed to motivate 
and foster student learning and 
confidence, rather than be a source 
of anxiety.16 

 
 

• Provide clear expectations about assessment activities 

• Give students opportunities to practice, through learning activities, 
the kinds of tasks they will be asked to complete during 
evaluations 

• Do not position any kind of assessment in negative or threatening 
ways (e.g., if you don’t study for this test, you may not pass the 
course) 

17. Use Varied Assessment and 
Evaluation Methods Across 
Varied Learning Domains 
 
A variety of assessment and 
evaluation methods are utilized with 
some level of student choice to 
maximize student engagement and 
involvement in the assessment 
process.17 

 
 

• Use different strategies and methods to build communication skills 
and to provide opportunities for students to demonstrate their 
learning in different ways.  

• Offer students choice in topics or tasks, while still assessing the 
intended learning, motivates student effort. 

• Consider a wide variety of learning domains, perspectives and 
intellectual development components when designing 
assessment and evaluation components (e.g., Bloom, Fink, 
Lafever, Webb) covering cognitive, performative, and affective 
areas 

18. Incorporate Self-Assessment 
Activities 
 
Ample opportunities are provided 
for students to self-assess and 
reflect on their own work to 
enhance self- regulated learning.18 
 

 
 

• Integrate self-assessment in the assessment plan for a course 
(e.g., an analysis of how students prepared for an exam/wrote an 
essay and what they would do differently in the future) promotes 
engagement in learning and the development of independent 
learning. 

• Self-assessment strategies build metacognitive skills to assist 
students in becoming better self-directed, self-regulated learners. 

• Teaching students how to self-assess and reflect on their own 
learning will help them develop appropriate learning skills that 
will lead to deeper learning or learning that will ‘stick’ 

19. Engage Students in Peer 
Assessment 
 
Effective, reciprocal peer-
assessment processes are premised 
on formative assessment principles 
to facilitate learning.19  

 

• Facilitate low-risk exchanges of respectful peer feedback, guided 
by a rubric or series of questions, to help feedback providers and 
receivers gain insights about the work under development. 

• Teach students how to give and receive feedback from their peers 
through sample activities, practice sessions and examples. 

20.  Be Accountable for Individual 
Student Learning – Be Careful 
with Group Evaluations 
 
Group projects and presentations 
are a common evaluation strategy 
in post-secondary education. Group 
projects and presentations are 

• Diligent students can be profoundly demotivated by group 
projects if they feel that their own success is dependent on team 
members who don’t do their share.  

• One way to counteract the motivational hazards of group projects 
is to assess individual students’ learning and performance in 
addition to the group’s output. This strategy gives diligent 
students a greater sense of fairness and control and discourages 

https://www.cmu.edu/teaching/assessment/assesslearning/groupWork.html
https://www.cmu.edu/teaching/assessment/assesslearning/groupWork.html


Page 9 of 12 | Principles of Assessment and Instructional Examples | NIC Centre for Teaching and Learning Innovation  

Assessment Principle Translation into Practice 

often used to accommodate class 
size, limited time within the course, 
desire to have students work 
together etc. – and don’t always 
provide assurances for instructors 
around accountability for individual 
learning. 

free ridership.  

• Add an individual component (e.g., a short essay, journal entry, 
self-reflection) or combine a group project with an individual test 
or quiz. Both group and individual performance are then reflected 
in the total project grade (e.g., make the group grade worth 50% 
and the individual grade worth 50%; others split it 80%/20%) 

• The grading scheme should (a) reflect the course learning 
outcomes and (b) motivate the kind of work you want to see. 

• Consider how you will weigh the components of group projects in 
your grading scheme. Some questions to consider include: 

• What percentage of the student’s total project grade will be 
based on the group’s performance vs. individual 
components? What percentage will be based on assessments 
of product vs. assessments of process?  

• How much weight will you give to peer evaluations or self-
evaluations? Will feedback from external clients also be 
incorporated into your assessment of the group’s work?  

21. Assess Process – Not Just 
Product 
 
Assessing course learning outcomes 
can be about the process and not 
just about the product leading to 
enhancements in student self-
regulation and self-directed 
learning strategies. 
 

• To ensure assessment and evaluation activities are fully aligned 
with course learning outcomes – ensure to include the process of 
how the learning took place is assessed and not just the product 
of what the student has demonstrated  

• This works well for group work but also individual work where 
students assess how well they managed their time, what 
resources were of most benefit, what strategies did they use that 
resulted in better outcomes etc. 

 

22. Respect Cultural and Individual 
Diversity 
 
Assessment processes and tasks 
reflect cultural and individual 
diversity.22  

• Where it is appropriate, create opportunities to either set 
assessment tasks in diverse relevant contexts or encourage 
students to integrate their personal perspectives.  

• Tasks that integrate examples, or forms of expression that reflect 
students’ cultures or experiences, help build meaningful 
knowledge structures. 

11 Biggs & Tang, 2011; Brown & Race (2013); Evans (2013); Green & Andrade (2010); James, McInnes & Devlin (2002); Luth (2010); 
Nicol & Macfarlane-Dick (2004); Richardson & Coates (2014). 

12 Brown (2004); Brown & Race (2013); James, McInnes & Devlin (2002); Laurillard (2002); Luth (2010); Wilson & Scalise (2006). 
13 Boud (2000); Boud & Falchikov (2006); Brown & Race (2013); Drew, Thorpe & Bannister (2002); Evans (2013); Gibbs & Simpson (2004); 
Luth (2010); Wiggins, (1998). 
14 Brown & Race (2013); Gibbs & Simpson (2004); Luth (2010). 
16 Brown & Race (2013); Drew, Thorpe & Bannister (2002); James, McInnes & Devlin (2002). 
17 Boud & Associates (2010); Evans (2013); Brown & Race (2013); Gibbs & Simpson (2004); James, McInnes & Devlin (2002); 
Richardson & Coates (2014). 
18 Boud (2000); Brown (2004); Evans (2013); Kaslow, et al. (2007); Luth (2010); Nicol, 2009; Nicol & Macfarlane- Dick (2004). 
19 Boud (2000); Boud & Falchikov (2006); Brown (2004); Brown & Race (2013); van den Berg, Admiraal, & Pilot (2006). 
22 Boud (2000); James, McInnes & Devlin (2002); Kaslow, et al. (2007). 

https://pressbooks.bccampus.ca/encourageacademicintegrity/chapter/focusing-assessment-on-process-and-product/#:%7E:text=To%20ensure%20that%20assessments%20align,the%20product%20of%20the%20task.
https://pressbooks.bccampus.ca/encourageacademicintegrity/chapter/focusing-assessment-on-process-and-product/#:%7E:text=To%20ensure%20that%20assessments%20align,the%20product%20of%20the%20task.
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C. Support for Assessors 

23. Instructors are Always Learning 
About Assessment 
 
Teachers recognize the importance of 
assessment and use assessment as a 
core element in planning instruction. 
Resources are invested to ensure that 
appropriate professional 
development opportunities are 
provided to instructors so they can 
gain the required expertise on 
assessment theory, strategies, and 
ways to effectively utilize assessment 
data. 23 

 
 

• Seek out meaningful conversations with colleagues 
about assessment challenges and how to access 
resources to enhance discipline-appropriate assessment 
practices and course design support 

• Instructors should engage in ongoing courses, seek our 
evidence-based readings, and attend teaching and 
learning conferences to continually be current in 
assessment practices  

• Teaching and learning centres have people who can 
provide ideas, suggestions, and new directions for 
learning about assessment, helping with course outlines 
and assessment development and grading 

 

24. Gather Assessment Evidence for 
Enhancing Practice 
 
Teachers collect and use assessment 
data to inform the development of 
new assessment strategies and 
instructional interventions.24 

• Analyze and reflect on patterns of student success on 
assessments, and use the results to revise assessment 
tasks, or work with students to understand and correct 
misconceptions and focus on areas that need 
strengthening. 

• Make a point of gathering examples of success of student 
achievement on demonstrating learning outcomes (with 
student permission) so you have a collection to reflect on 
and examine to improve own practice  
 

25. Develop Efficient and Effective 
Practices  
 
Teachers should not have assessment, 
grading and providing feedback take 
up their Saturday nights! Seek out 
efficient yet effective practices to 
provide input on student learning that 
doesn’t compromise your work/life 
balance. 

• Use Brightspace quizzes for comprehension and 
foundational content components (e.g., short 
automatically marked quiz every week to stay on track 
and get immediate feedback) 

• Use assignments tool for tracking assignments, grading 
inline and submitting feedback immediately 

• Consider giving audio feedback instead of written to add 
more context and emphasis with language 

• Check out these efficient marking practices 
https://teachanywhere.opened.ca/nic-
essentials/efficient-marking-written-assmts/  
 

23 Boud & Associates (2010); Evans (2013); Havens (2012); Heinrichs, Berntosky & Danner (2015); Kaslow, et al. (2007). 
24 Kaslow, et al. (2007); Stassen (2012). 

https://teachanywhere.opened.ca/nic-essentials/efficient-marking-written-assmts/
https://teachanywhere.opened.ca/nic-essentials/efficient-marking-written-assmts/
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D. Institutional Policies and Procedures 

26. Use NIC Grade Scale and Submit 
Grades on Time 
 
A consistent institution-wide grade 
scale system is clearly defined and 
used along with instructors adhering 
to timing when final grades will be 
submitted to the student record 
system26 

• Use North Island College’s established grade scales and related 
policy 4 -14 understand the meanings of those grade 
standards, and apply them consistently across individual 
programs and courses 

• NIC Grade Scale 2 is typically for trades programs and NIC 
Grade Scale 1 for all other programming. Some programs use 
Pass/Fail grade scale 

• All instructors must enter their grades or standings into the 
student record system (via MyNIC self-serve area or use the 
Brightspace submission process) within 7 calendar days of the 
last day of classes for the course (if there is no exam) and 
within 7 calendar days after the student has written the final 
exam 
 

27. Follow NIC Policy 3-33 on 
Evaluation of Student 
Performance 
 
Instructors must also follow 
institutional guidelines on how and 
when students are evaluated in 
courses that lead to an academic 
credential or are part of a learning 
pathway.  

• Take into account instructional accommodations (Policy 3-
17) for students who legally require and also for students 
who would benefit from assessment accommodations 

• Policy 3-33 provides guidance on the following evaluations of 
student performance: 

o Assessment and evaluation should always be aligned 
with course learning outcomes  

o Instructors must give adequate student feedback (20% of 
final grade) in advance of academic withdrawal date  

o Student’s final grade must be comprised of a minimum of 
three evaluative components with no single evaluation 
worth more than 40% 

o There are to be no evaluations (test, exam, quiz) worth 
more than 10% of their final grade assigned or 
administered in the last week of classes 

o Evaluations totalling more than 10% of the final grade 
may be due in the last week of classes as long, if they 
were assigned prior to the final week of classes  

o Late registrants have opportunity to complete any 
evaluations assigned prior to the date of registration 

o Take home exams worth more than 10% shall not have a 
due date during the last week of instruction 

o Students require a conflict-free final exam period 

 
 
 
  

https://www.nic.bc.ca/admissions/student-records/grade-system/
https://www.nic.bc.ca/pdf/policy-4-14-grade-system.pdf
https://www.nic.bc.ca/pdf/policy-3-33-evaluation-of-student-performance.pdf
https://www.nic.bc.ca/pdf/policy-3-17-instructional-accommodation-and-accessible-learning-services.pdf
https://www.nic.bc.ca/pdf/policy-3-17-instructional-accommodation-and-accessible-learning-services.pdf
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28. Share Assessment Plan via Course 

Outline  
 
North Island College policy provides 
direction on assessment details and 
the CTLI provides additional details 
for a robust course 28 

• Per policy 3-33 that a course must have at least three 
evaluative components each worth not more than 40% and 
no assigned evaluation more than 10% given the last week of 
classes (NIC Policy) 

• Instructors must have feedback provided on 20% of the final 
grade – before the withdrawal date (NIC Policy) 

• Students need to have a clear and understandable course 
outline to share how they will demonstrate their learning, 
when and what value of the final grade (CTLI) 

• Students need to know the marking scheme/grading plan for 
each evaluation component ahead of handing it in (CTLI) 

• Evaluation components should be frequent and varied 
throughout the course and cover several domains of learning 
(cognitive – content, formative – skills and affective – values 
and attitudes) (CTLI) 

• Align each evaluation with one or two course learning 
outcomes and explicitly state as such for students (CTLI) 

• Ensure at least 80-90% of the evaluations are individual so 
that you can be confident in being accountable for each 
students’ learning (CTLI) 

• A significant number of evaluations in a 3-credit course (e.g., 
5 or more) may be inappropriate or unnecessary to 
adequately assess learning and additional items may need to 
be converted into informal assessment and other forms of 
feedback (CTLI) 

 
29. Promote a Culture of 

Assessment 
 
Post-secondary educational 
institutions strive to create a culture 
of assessment that entrenches 
assessment into policy frameworks, 
guides change processes, and 
increases overall organizational 
sustainability around supporting 
student learning.29  

 

• North Island College has created and will continue to update 
policies to support evidence-based decision making with 
respect to processes including curriculum development and 
review, and the recognition of teaching in faculty work. 

• The Centre for Teaching and Learning Innovation (CTLI) will 
always be ready to support instructors with assessment and 
evaluation questions, will review course outlines and 
provide feedback on assessment plan and assist in adopting 
effective and aligned practices and strategies. 

 

 
26 James, McInnes & Devlin (2002); Luth (2010). 
28 North Island College Policy 3-33 – Evaluation of Student Performance https://www.nic.bc.ca/pdf/policy-3-33-evaluation-of-student-
performance.pdf  
29 Heinrichs, Berntosky & Danner (2015); James, McInnes & Devlin (2002); Ndoye & Parker (2006); Stassen (2012)  

https://www.nic.bc.ca/pdf/policy-3-33-evaluation-of-student-performance.pdf
https://www.nic.bc.ca/pdf/policy-3-33-evaluation-of-student-performance.pdf
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